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EDITORIAL
Dear Readers,

that can be found in the Short Activities section. Moreover, Donjeta Latifi has shared a 40-minute lesson plan with a wealth of ac-

The Editorial Team is pleased to present the 4th issue of Teachers’

tivities that teachers can use in their classes.

Avenue. This issue offers diverse content that has been carefully

Finally, make sure to check out the Student Corner, Reports and

selected to benefit our readers.

News and Events sections. In the Student Corner section you can

The special issue focuses on Action Research (hereafter AR) and

find a thorough description and analysis of the 1st English Lan-

how teachers can use it in their teaching practice to enhance their

guage Department Student Conference, written by Suela Çitaku

teaching skills and their students’ language acquisition. Natalia

and Ardian Muçaj. In this section you can also see an initiative for

Kolink gives a theoretical overview of AR and gives examples of

students of the English Department at the University of Prishtina

AR projects in the United States. Adding to the experience of

to teach classes for free in public and private schools throughout

teachers using AR in the United States, Drita Krasniqi shares her

Kosovo.

experience of using AR in Kosovo for a year. She reflects about

The Reports section will take you to various conferences that

how AR helped her grow as a teacher and, most importantly, how it

were attended by the authors of these reports. Elvire Canziba re-

helped her students to learn English.

ports on the 5th Annual KETNET Conference; Rina Selimi ,Egzona

All teachers wishing to learn more about how they can include

Mehmeti, and Vlora Dushi report their views about the 1st ELTA

technology and online resources in their classes and about how to

Regional Conference in Shkodër; and Fazli Rrecja reports on the

facilitate student talking time as well cooperative learning should

25th International Association of Teachers of English as a Foreign

check out the Article section. Charles O. Warner III encourages

Language (IATEFL) Conference in Budapest. In this section, you

teachers to mix the traditional with the modern by using online

will also find Uresa Hasani’s report about winning a scholarship

resources, in addition to traditional resources normally used by

from SOL (Sharing One Language) at KETNET’s 5th Annual Con-

teachers. Kelsey Wilkens and Dorinë Rakaj share specific apps

ference, allowing for her to experience the United Kingdom and

and strategies that teachers can utilise to foster educational

develop her teaching skills.

smartphone usage by students for learning purposes. Ertan Bikliqi

The News and Events section takes you to “Access Land”, as Men-

emphasizes the importance of student talking time and Xhevdet

sure Kelmendi and Arbnora Jakaj describe it: a wonderful program

Rusinovci offers a literature review on cooperative learning.

for learning English where diversity and cooperation are cherished

Teachers wishing to “spice up” their classes with fun and engaging

immensely.

activities should have a look at the Ask An Expert section where

We hope that, as you read through this issue, you will able find

Zinaide Gruda, Blerta Shehu and Hamide Begaj share activities

useful ideas, applications, and activities for your own classes.

that can be modified for any age and level. In addition, Erëza Mehmeti and Valeria Dalipi share two fun activities for young learners

Enjoy the read!

Editorial Team
Editor-in-Chief
Blerta Mustafa
Reviewing Editor
Yllkë Paçarizi
Designer:
Jeta Dobranja
Proofreader:
Natalia Kolnik
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SMARTPHONES
AS AN AT-HOME
LEARNING TOOL
BY KELSEY WILKENS
AND DORINË RAKAJ
As teachers, we recognize the need to use
contemporary technology to reach our
learners and prepare them for the modern workforce. However, realizing this
ideal becomes challenging in Kosovo, as
not all schools are equipped with up-todate technology. Our students have limited technological means, as well; very few,
for example, have personal computers.
However, the majority do have access to
smartphones.
The trend of using more technology in
classroom lessons is being felt around the
world, and many in education are seeing
mobile devices as an alternative to using
traditional technologies (Pegrum, 2014).
There are benefits in using mobile devices in teaching. For one, they “enable
communicative language practice, access
to authentic content, and task completion … [and] promote frequent rehearsal and spaced study,” which allows for a
greater retention of language (Chinnery,
2006). Also, mobile devices are “suited
to supporting social contacts and collaborative learning” (Kukulska-Hulme &
Shield, 2008). However, how can schools
in Kosovo reap these benefits when they
are limited in their access to technology, as
well as lacking reliable power sources and
dependable Internet connectivity?
For this reason, mobile devices are a
useful instrument of the flipped classroom,
allowing students to exploit the benefits of
smartphone technology at home, while
supporting the use of class time for communicative activities.
WAYS TO USE SMARTPHONE
TECHNOLOGY
Pegrum (2014) summarizes four main
pedagogic uses of mobile devices, which
will be explored in this article. Smart-
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phones can be used in the classroom to
present content, offer opportunities for
practice and review of content, aid in the
creation of content, and, finally, assist with
administrative communication (Chinnery,
2006).
CONTENT
In fitting with the flipped classroom
model, teachers can introduce content
outside of class, reserving class time for
communicative and culturally-relevant
activities. Teachers can select this content
based on students’ interests and needs—
anything from football to Dafina Zeqiri to
the simple past tense.
For example, teachers can incorporate
listening content from video clips or podcasts in order to better understand a given
text. Additional tasks to check students’
general and detailed understanding of the
information can be given for homework.
Students can then respond to the text in
a productive, in-class activity (Kukulska-Hulme & Shield 2008). Reading texts
can also be assigned in this manner, but
teachers should give either short texts or
e-texts formatted for mobile viewing, given screen size limitations.
Smartphones can also be used to activate students’ background knowledge
in preparation for the next day’s class.
This could take the form of a webquest,
where students find pieces of information
from a relevant site or social media page
(Chinnery, 2014). Polls can also be used,
through applications like PollDaddy or
PollEverywhere, to survey class views on
a topic. Discussion of these surveys can
serve as a lead-in for the next day’s lesson.
In lieu of pre-teaching vocabulary for
a text or content within the unit, teachers
can task students to look up these words
using a bilingual dictionary application or
an online learner dictionary. Students can
be responsible for identifying the meaning,

part of speech, pronunciation, contextual
use, or even a picture of the word.
PRACTICE AND REVIEW
The use of smartphones for at-home
practice and review is one of the most developed aspects of mobile learning, with
a myriad of research supporting the effectiveness and student preference for this
method of practice.
Teachers can create quizzes through
applications like Socrative, ProProfs, and
Riddle for vocabulary or grammar items,
thus reinforcing language for later in-class
production. Teachers can even give a pretest of grammar to gauge students’ weaknesses and thereby better target class instruction. Also, teachers can assign a time
amount on some vocabulary practice applications, such as Memrise or Duolingo,
in the review of everything from basic to
advanced vocabulary.
CREATION
There are many ways to engage students in productive tasks through smartphones. They can be a powerful tool for
developing writing skills, in particular, as
the nature of mobile communication encourages concise messaging. Students can
write and edit blogs created through Blogger or WordPress. Students take photos on
a particular topic to serve as the starting
point for a discussion or to be assembled
in a presentation (Hockly, 2014). They
can also use smartphones to record a role
play, short film, interviews about a topic,
or even speech samples, which can then be
evaluated for pronunciation or speaking
accuracy.

ADMINISTRATIVE COMMUNICATION
Another practical purpose for smartphone technology relates to the creation of
a classroom administrative space. A class
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Facebook group provides a central place
to post assignments and links to videos,
quizzes, and polls. The group can serve an
informal extension of the classroom, providing a forum for students to ask and
answer questions and give additional written instruction, particularly if class time is
limited. If the group is administered and
monitored by the teacher, he/she can control the content and guide the discussion.
Student comments on discussion posts also
provide teachers with a record of the class
conversation that they can later use to address systemic errors.
CHALLENGES
There are, however, several challenges
to combat when instructors implement athome smartphone tasks. Foremost, not all
students have the same access to technology. In order to address this issue, teachers
should survey students’ access and assign
students group tasks, limiting groups to
three because of the size of mobile phone
screens.
Also, just because students are tech

comfy does not mean that they are necessary tech savvy (Pegrum, 2014). Students
still may need instruction when using applications or doing simple online research.
A teacher can coordinate with a teacher
trained in Information Technology and
Communication (TIK) who can help to
model tasks in-class and assist students,
for instance, with problems they may encounter while using the class Facebook
group.
Some classes might not have enough
students who posses the English skills necessary to perform some of the aforementioned activities. As a solution, a Facebook
group can be administered in the first language, and then the instructor gradually
includes posts written in English. Additionally, teachers can assign group work
to students of mixed levels so students can
benefit from peer teaching.
A final issue that surfaces with smartphone use is privacy. Teachers should use a
closed Facebook group and seek parental
permission prior to implementation. As
with in-class interaction, there is a possibility that bullying may occur, so it is im-

portant that guidelines and consequences
for cyber-bullying and other online misbehavior are established before utilizing
smartphone technology in classroom lessons (Sad, 2008).

CONCLUSION
Although some conditions prevent the
full integration of current technology into
Kosovar schools, teachers can slowly add
in at-home elements to engage their students and prepare them for in-class communication.
Homework does not have to be written
in a notebook, but can be a real-life simulation of finding and assessing information
available through technology. Ultimately,
mobile learning equips students with invaluable skills and “dramatically enhances
student autonomy and opens up lifelong
learning possibilities” (Pegrum, 2014),
motivating the students to become more
independent English learners.
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TRADITIONS AND MODERNITY
Blending online resources with classroom instruction
BY CHARLES O. WARNER III
Poet Miller Williams, noted for presenting
a poem at President Bill Clinton’s inauguration, once observed, “Ritual is important to us as human beings. It ties us to
our traditions and our histories.” Rituals,
traditions, and histories surround us every
day. They reach into the classroom, influencing learners and educators alike. Traditions within the classroom, such as those
that influence curriculum development
and lesson planning (e.g. the primacy of
the textbook or the same textbook activities repeated year after year), are deeply
held by educators and often with good
reason. However, it is important that we
educators keep in mind one crucial aspect
of our traditions: at one time, they were
foreign concepts or utterly new.
The traditional development of curricula within the Kosovar education system
focuses primarily on what the educators
can bring into the classroom: hard-won
teaching skills, such as classroom management and teaching mixed-ability classes;
textbooks; and chalk-in-hand explanations on blackboards. All are time-honored techniques tied to the resources most
readily available to educators in Kosovo.
However, I suggest we as educators in
Kosovo investigate resources existing outside the classroom. We need to investigate,
identify, and incorporate Internet-based
resources and blend these already-existent
resources into our current lesson plans in
order to begin new traditions. Below is
but one example of how this blending of
the new and old might start in your classroom. Please keep in mind that the intent
of activities such as the one below is intended to supplement, not replace, lessons
from the textbook.
NEW TEACHING TRADITIONS VIA
ONLINE CONTENT
At the start of the 2015-2016 academic
year, my counterpart and co-teacher Magbule Mejzini and I introduced a new type
of homework assignment to two of our XI
classes (each class has approximately 30
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students). This idea was initiated after a
discussion about two observations. The
first was made in a Futurelab handbook
(Williamson & Payton, 2006, p. 4) and the
second by Fauzia Shamin (2012). Shamin comments on the trend toward educator-lead developments in Teaching Large
Classes, “Large classes have sometimes
led individual teachers to develop innovative strategies and undertake small-scale
research on their effectiveness in the context of their own classrooms” (p. 98). The
assignment called for students to visit a
website, complete a series of activities, and
then send the results to an email address.
To get started, as well as to introduce this
new online content, we worked through
the following steps:
1.Identify appropriate online content:
We settled on Englishmaven.org for our
online content after looking at certain criteria (i.e. ease of use, no logins required,
interactive exercises, easy completion/
grading displays).
2.Develop lesson presentation: As this
type of homework will probably be new
to students, educators must develop—prior to class—a coherent, easy-to-explain
lesson outline for students.
3.Identify how homework completion
will be reported: While this can be handled in a number of ways, we wanted to
ensure students did not have to print completion confirmations. We simply asked
students to send screenshots of their completion reports to an email address.
4.Learner feedback: When discussing
the activities with the students, ask what
challenges they faced, how would they rate
the effectiveness of the activities, what did
they like and dislike about the experience,
and do they have any ideas, with regard to
content, for future online activities.

Educators, and In-the-Classroom.
Learner Benefits:
•
Diversity is brought into a learner’s academic life. Diversity leads to increased engagement on the part of the
learner. (Highlighted in T. Finley’s Edutopia article “Engage Kids with 7x the Effects”.)
•
Online content is dynamic and
interactive for the learner. Points emphasized by Williamson & Payton (2009)
who cite that “Learner expectations are
changing, bringing new habits of learning
from their world of communication and
collaboration” (p. 33).
•
Considering
today’s
digital
workplace environment, learners are offered an opportunity to increase online
proficiencies.
•
Learners do not have to pay to
print homework completion reports.
•
The learners’ responsibility for
language acquisition is expanded beyond

Large classes have
sometimes led
individual teachers
to develop innovative
strategies and
undertake small-scale
research on their
effectiveness in the
context of their own
classrooms

BENEFITS OF THE NEW TRADITIONS
ON THE OLD
The benefits brought by investigating
and introducing new online content into
the classroom are hard to overstate. For
ease of organization, I’ve broken the benefits up into three main groups: Learners,

the classroom, potentially enlarging the
“action zone”. This is very important
for educators working with large classes
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(Shamim et al., 2006, p. 19, 26, 23-38;
Shamim, F., 2012, 95-102).
Educator Benefits:
•
There is a tremendous selection of online English language material
that can be incorporated into almost any
grammar or vocabulary lesson from the
textbook – FREE OF CHARGE. (For
an excellent overview of techniques and
resources, I recommend Edutopia’s summary entitled “Technology-Integration
Basics”.)
•
Homework completion can be
analyzed by educators whenever and
wherever the educator may choose.
•
Educators don’t have to create
new content—they can use what is already
out there and document the results from
their learners!
•
The use of spreadsheets or other
tracking tools allows educators to closely
monitor learner grades and identify areas
that need improvement.
In-the-Classroom Benefits:
•
Less time is spent during each
day’s lesson checking whether learners
completed the homework and compiling
their grades.
•
Once the initial presentation has
been completed, minimal time is needed

during the day’s lesson to explain or assign
online homework.
•
Learners are brought into a
new way of seeing textbook content and
relating to in-class instruction and lessons. Heather Wolpert-Gawron notes in
Kids Speak Out on Engagement (2015),
“I believe that when students participate
in ‘learning by doing’ it helps them focus
more…Technology helps them to do that.”
THE COMPLICATIONS
Through our trial of using online
homework with our classes, Magbule and
I have identified several potential issues.
First, not all students will have access to
the Internet, whether via a computer or a
smartphone; but we see this as an opportunity to encourage group work outside the
classroom. Learners without easy access
can team up with classmates with computers or smartphones in order to complete
the assignment. Second, not all students
know how to use email or access digital
content. However, this challenge offers a
crucial learning point for students in a digital world where using email is the norm.
Finally, from the educator’s point of view,
recording completion of assignments will
be a trial-and-error process. Educators
must experiment in order to find the pro-

cesses that fit the best with their stylistic
preferences.
In conclusion, keep alive the traditions in the classroom. But remain aware
of how those traditions originated. New
ideas are needed in regards to curriculum
usage in order to further engage students
with lessons in the 21st Century. As Eli
Broad, American philanthropist, points
out, “How absurd that our students tuck
their cell phones, Blackberrys, iPads, and
iPods into their backpacks when they enter a classroom and pull out a tattered
textbook.” If we have the opportunity to
offer them 21st Century material, then why
hesitate? Finally, to close on a traditional note, if you are looking for a short but
exceptional piece of poetry to share with
your students, I highly recommend Miller Williams’ poem Of History and Hope,
the very same one he read at President
Clinton’s inauguration. As food for your
thoughts, I have excerpted a few lines here:
“But how do we fashion the future?
Who can say how
except in the minds of those who will
call it Now?
The children. The children…”
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USING LITERATURE IN ENGLISH
LANGUAGE TEACHING
MUSTAFA ERDEM
Learning a foreign language is not limited to learning its grammar. Learning a
language means getting familiar with the
culture, geography and socio-economic
structure of the targeted language. It is important to know the history of the people,
their traditions, customs and values for
better communication. Once students are
exposed to these aspects, they will know
the reasons for using particular words in
certain situations and they will be able
to discern nuances between meanings of
similar words. Most importantly, once exposed to the country where the language
is spoken, they will be able to understand
the cultural underpinnings of the language. The most effective way to reach
all these aims and to improve the use of
language skills of students is to use literary
texts suitable for the level of students in
foreign language teaching.
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LANGUAGE AND LITERATURE
Literary works such as poetries, novels, stories, or plays should be used in
foreign language teaching because these
works include all the features needed to
teach a foreign language. Collie and Slatter (1987) mention four reasons why a
language teacher should use literary texts
in classes: to serve as original teaching
material, to enrich language, to enhance
understanding of different cultures and to
enable personal involvement through use
of imagination from the learners.
Povey (1972) mentions that “Literature will increase all language skills
because literature will extend linguistic
knowledge”. Thus, literature can serve as
effective and valuable material to improve
students’ writing, reading listening and
speaking skills.

LITERARY TEXTS AND
WRITING SKILLS
Literary texts can be used as a source
or a model in teaching and developing
writing skills. The usage of literary texts
in writing classes gives us objective
information about how well students
have learned certain language structures/
components or in what area they need
more development. Moreover, the texts
that students write, give us an idea about
the students’ critical thinking skills and
creativity.
a) Controlled Writing
Using literary texts which are suitable
for the level of students in practicing certain grammatical elements may help teachers to teach grammar in an enjoyable way
for students. A possible activity would be
to read a story in one tense, and asking
the students to re-write the same story in
a different tense. It is crucial that there is

article
not a lot of focus on grammatical terms,
but rather on the story. For example, the
teacher may read a story which is written
in present tense and asks students to rewrite the same story as if it happened last
year. This way students would use past
tense through writing and simultaneously
practice listening, since they have to listen
to the story first.
b) Writing a letter
This activity will help students develop their writing and reading skills. A story
with a number of four or five characters is
given to students to be read as homework.
During class, students initially summarise
the plot and are then divided into groups
in class according to the number of the
characters in the story. The teacher assigns
a character to each group and each group,
as one character, writes a letter to another
group ask for help, offer help, make a deal
or whatever is appropriate for their character. Once groups write their letters, each
group is partnered up with another and
partner groups exchange the letters they
wrote. Groups now read the letters they
have and respond to the letters. Finally, a
group member reads their group’s letter in
front of the class and a student from the
addressed group reads their answer. Letters can also be posted on the classroom
walls, so students go round and see all
questions asked and answers given.
2. Literary texts and Reading Skills
Using literary texts in teaching English
as a foreign language and introducing English literature to students can motivate
and encourage students to read literature
and improve their English.

a) Reading out loud

The goal of this activity is to help students learn the characteristics of speaking
such as: intonation, rhythm, stress and
pronunciation. In the first stage, students
are divided into groups and a poem
suitable for the students’ English level
is handed out to them. The poem is not
in the correct order and students are required to put the poem in the correct order as a reading comprehension activity.
The students discuss what the order of
the poem should be, and after that, the
teacher reads the entire poem paying attention to intonation, stress and pronunciation or plays the original recording twice
or more if necessary, based on the student
level. Students are then asked to read the
poem. This can be done in multiple ways.
To make it more interesting, the teacher
can organize a reading competition where
if a stanza, line, or word in the poem is
read correctly, the group scores. To take it
to a higher level, the teacher can pick out
certain words from the poem and ask students to find their synonyms. The teacher
can hand those words out to students and
they, in their groups, will pick the words
with which they want to test the other
groups.
b) Similar reading texts
According to Collie and Slater
(1987:67) as a reading assignment, different reading pieces can be given out, such
as poetry, essays or stories. The similarities or differences of plots, characters or
types can be discussed in class. For example, while one group of students read one
version of the story, the other group may
read another version of the story. When
they finish reading, they ask questions to
each other in order to find differences and
similarities in the stories. This activity can
be used as a reading comprehension ac-

tivity as the students have to find out the
differences between the stories or as a discussion to see how much the differences
in stories matter.
3. Speaking and listening skills
Besides reading and writing, literature
can also be a great source for listening and
speaking skills. Teachers need to create
free discussion platforms or ask students
to prepare presentations on different topics to help them practice the language they
are learning or improve their proficiency
level. Literary texts are great sources for
free discussions in the class and this will
not only improve speaking skills but also
listening, writing and reading skills.
a) Verbal summary
The teacher can give out a short story
to be read as homework and ask students
to write a summary of the story at home. In
class all students are asked to go through
their own summaries and eliminate one
or two important parts of the story. Then,
the teacher randomly asks some students
to retell their summaries with the missing parts. As students will try to catch the
missing parts while listening to their peer’s
story this activity can be used as a valuable listening activity. Having found out
which important parts of the story have
been missed out, the other students try to
explain and discuss why those parts of the
story should not be missed. The teacher
can play a provocative role here by supporting arguments of both sides.
CONCLUSION
Literature is integral part of language
and languages are enriched with literary
works. Considering literature as important cultural asset, literary works can be
used as an effective instrument in teaching
a foreign language.
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THE EFFECTS OF
COOPERATIVE LEARNING
STRATEGY ON EFL STUDENTS
BY XHEVDET RUSINOVCI
One of the teaching and learning strategies that has proved to be effective to both
the teacher and the student is cooperative
learning. Jacobs & McCafferty (2006)
state that cooperative learning creates
a perfect environment for learning and
strengthens the communication skills of
the learners. Furthermore, this strategy of
learning is considered a social process, one
in which students acquire knowledge via
successful interaction in a group (Cohen,
1994).
The students disposed to this type of
strategy are often much more prepared for
discussion and debate and, consequently,
are more successful at different language
skills than those who are given tasks to
accomplish individually.
Cooperative learning consists of several methods and techniques where students
learn from one another in small groups.
In the cooperative learning process, students are expected to help, discuss, and argue with each other, using with their own
knowledge to complement and increase
the understanding of the others in their
group (Slavin, 1995).
Cohen (1994), states that cooperative learning can help students learn in an
academic way. Thus, academic learning
(Hornby, 2009), social-affective learning
(Slavin, 1995; Long & Porter, 1985, et
al.), and personality development ((Brecke
& Jensen, 2007; Zhang, 2010) are among
the key objectives of cooperative learning.
This article explores the elements and
the application of cooperative learning
based on a literature review of various
work in this area, especially that of Fehling and Al-Yaseen.
5 ELEMENTS OF COOPERATIVE
LEARNING
There are five important elements in
cooperative learning which enhance the
students’ social and learning processes
(Gillies, 2007).
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-Development of students’ individual accountability—This refers to achieving one of the most important elements
in the cooperative learning process: each
member should contribute to the group.
This may be achieved by assigning relevant tasks and roles to each student in the
group. Assignments can be created by the
teacher or by group members.
-Building and maintenance of students’
social skills—Students should understand
their individual roles in the group. When
performing joint activities, students should
show the utmost respect and consideration
for each other’s opinions, remarks, suggestions, and actions. Effective communication and learning from one another can
be achieved by exposing students to the
diverse thinking and background of those
in their group. The teacher’s role in this
respect is to encourage a communicative
culture between students, one in which the
team can succeed.
-Creation of a good, interactive, work
environment—Face-to-face interaction, or
“closeness”, enables students to connect
with each other in different activities and
projects, where the whole group feels united because they have achieved their joint
objective(s). The teacher can help foster
student interactivity by giving ideas.
-Development of positive interdependence—Students are put to work in groups
in order to gain some of the great benefits
that come from learning about themselves.
The teacher can be each group’s guest for
a short time, just to instruct his/her students about how to act in a diverse setting where everybody’s role is to assist and
build the momentum forward.
-Learning to assess each other’s work
through feedback (group processing)—
Peer-review is of significant importance
in language learning. Group work enables
this best among students. Feedback is one
of the best ways to correct or edit one’s
work. Students are to be taught by their
teachers about how and when to give
feedback.

APPLICATION OF COOPERATIVE
LEARNING
Cooperative learning can be applied in
different ways and methods, encouraging
students to work together, share ideas, and
assist each other in the learning process.
There are many methods in the application of Cooperative Learning. The teachers should decide which is the most appropriate method to choose, based on which
one they will get the most out of.
According to Rackham (1984), a
teaching method that encourages students,
both on an individual and small group level, to explore the sensory qualities of their
surroundings is called Senses Perception
Activity.
Implementation of a Senses Perception
Activity: a) Each student recollects and
speaks about a past experience from his/
her life; b) Each student should focus on

article
response while the other group members
patiently wait for their turn; b) Immediately after the student has finished writing, he/she passes the paper to the next
person in his/her group; c) Each member
of the group takes a turn writing a response, continuing in this work until the
allotted time has elapsed; d) One or two
students from each group (chosen by the
other group members’ as representatives)
may be asked to share with the rest of the
class about the product they created.
Group investigation is another method for enhancing communication skills in
general, and writing skills, in particular
(Sharan & Sharan, 1992).
Group Investigation Procedure: a)
Each group is assigned a topic or an event
about which they must write a report; b)
Each student is given a subtopic as an individual writing task; c) The group, as a
whole, works on the assignment, jointly
organizing the report; d) The report is
presented or displayed to the rest of the
class, communicating the findings of each
written report.
CONCLUSION

the sensory details of his/her experience
and then write a paragraph about this experience; c) Other team members should
concentrate and listen carefully to the
others’ experiences, paying special attention to sensory details, about which they
will later ask questions; d) After writing
down all sensory perceptions, two group
activities will follow, in the form of two,
group-writing compositions.

Kagan (1994) suggests a Round Table method, which can be used for brainstorming, revision, or practice. This method allows each member of the group to
participate and assist in the joint project.
This method enforces and develops writing skills.
Round Table Steps: a) The teacher asks
a question which has multiple answers,
and one student in each group writes a

Cooperative Learning has proven to
be a very effective learning strategy, one
that benefits both the student and the entire EFL classroom. It creates opportunities for a positive learning environment,
encouraging students to practice their
English. This teaching strategy enables
students to develop their communication skills and drives their motivation for
learning. All these benefits make Cooperative Learning a great strategy for teaching
and learning.
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HEY TEACHER!
LEAVE THOSE
STUDENTS ALONE!
Facilitating Speaking for English
Language Leaners
BY ERTAN BIKLIQI
English teachers, locally and around the
world, dispute whether it is better for class
time to be spent doing TT (teacher talk)
or engaging students in speaking. There
is nothing wrong with teachers being involved in class discussions, as long as they
do not start to dominate them (Harmer,
2007). When Teacher Talking Time (TTT)
is more present during a class than Student Talking Time (STT), this qualifies as
teacher domination. Such usage of class
time does not present enough opportunities for students to put the language they
are learning into use.
Teaching problems arise when classrooms contain a larger number of students—students do not all have time
to talk during class time and there is no
possibility for students to interact with
each other individually. According to research done during my Master’s Thesis
(Bikliqi, 2015), many local public school
EFL teachers talk more than they should
during class, even during speaking lessons;
observed teachers hardly ever paused or
asked students to participate in discussions or other interactive activities. As a
result, since TTT is maximized and STT is
minimized, students had few opportunities
to talk and little time to practice speaking.
MAXIMIZING STUDENT
TALKING TIME
A classroom where English as a Foreign Language (EFL) is learnt is the primary environment for students to practice
their verbal communication skills (Paul,
2003, p.76). “[A] language teacher must
develop strategies for maximizing the
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amount of student talking time” (Lewis &
Hill, 1992, p.45-46).
In a student-centered class, students
get more “talking time” (Jones, 2007,
p.26). To put this into numbers, in a class
with 50 students, every student can engage
in the lesson through talking only about
1 percent of the time. In groups of four,
every student can engage through talking
about 25 percent of the time. In pairs, every student can engage through talking
about 50 percent of the time. Therefore,
if teachers want improve students’ speaking skills, they must strive to maximize
STT through pair work and group work.
Of course, it goes without saying that a
well-organized teacher makes a clear plan
for the speaking activity and gives students enough time to think and plan their
speaking.
PAIR WORK
Pair work can be an effective way of
maximizing STT, if organized properly.
The teacher should give clear and explicit
instructions and make sure all students are
involved, so that the desired lesson objectives are met during the pair work activity.
The teacher should also move around the
room, monitoring, and, if necessary, he/she
should help students, as well observe (and
engaging, if necessary) what each pair is
doing. It may be necessary to guide students by writing an outline on the board,
presenting a time management model of
what the pairs should be doing, or posting
some key words and phrases at the front
of the classroom.
To help monitor and encourage effective discussions in student pairs, the teacher can circulate through the rows of desks,

engage shortly in each pair’s discussion,
give a comment or explanation of any
phrase or word (without disturbing the
flow of discussion). The primary aim of
having pair discussions in the classroom
is to develop the students’ speaking fluency, rather than working on speaking in a
grammatically accurate way.
GROUP WORK
Many, if not most, activities in a language classroom can be performed by
the students who are working together in
groups. Group work allows for the direct
involvement of every student: more students are talking, while the teacher talks
less; students can help each other as peers;
and the speaking atmosphere is more relaxed and conducive to good language
learning. Group work must also be well
organized, which means the teacher must
clarify the task in detail, before beginning,

Jump-in: when
teachers get involved
into discussions—
not to dominate the
speaking time, but
to pave the way for
students to continue
speaking smoothly
with one another

article

and both assign the students into groups
and specify the activity’s length.
TECHNIQUES TO INCREASE
STUDENT TALKING TIME
Two techniques that teachers can use
to increase STT are scaffolding and collaborative reasoning. These two techniques
are used in place of lecturing, preventing
teacher domination and the overuse of
TTT during time scheduled for student
speaking activities.
SCAFFOLDING
Scaffolding is the use of visual aids,
objects, or short jump-ins1 by the teacher
to assist students in the learning process.
Scaffolding boosts students’ opportunities
to understand the language, focus more,
and grasp ideas conveyed via the pictures
being presented. Additionally, teachers can
demonstrate object usage or provide extra
clarification about the images, if necessary.

Based on personal experience, scaffolding
functions well if conducted properly, bearing in mind the students’ needs and their
language level. The teacher engages silently
(without being disruptive), dropping hints
or offering any help and then disengages
(stops talking) immediately.
Collaborative
Reasoning
Conducive to Free Speaking Practice
Collaborative Reasoning Speaking refers
to using small-sized group discussions
(spontaneous or peer-led) and free-flowing speaking activities. These can allow students a chance to develop critical
thinking and boost their debating skills.
In Collaborative Reasoning, learners talk
freely while discussing an assigned “Big
Question”. It is helpful if the discussion
question is related to a story that they have
previously read. The Big Question is controversial in nature; it neither has a single
right answer, nor are there wrong answers.
Students are told that they do not have to
agree with each other about the answers
given by others; they can have different

opinions. The discussions are dialogic and
argumentation-based. The teacher participates as a facilitator rather than a leader.
Practically, students work together to complete class activities that are grammar-focused, meant to learn vocabulary, etc.
When students are collaborating together,
without having the teacher interfere or
lead the activity, they experience more of
an opportunity to feel that they are the
center of the discussion. This helps them
develop self-confidence, which leads to
freer speaking practice and more effective
learning.
CONCLUSION
Teachers delivering a lesson should not
dominate the lesson, which invades and
limits the students’ space and time to practice speaking the language that the students
are learning. Teachers should be facilitators
who enable a learning atmosphere and only
minimally engage verbally with students.
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ask an expert

ASK AN EXPERT
Dear Expert,
I am an English teacher with more than 25 years of teaching experience. I teach in a very remote school, thus I have minimum resources. I teach Grade 3 through Grade 9. I am aware that I need to “spice up” my teaching to make it more interesting for my students.
Could you share with me a couple of activities that would engage all of my students in speaking and offer me a game or two?

ZINAIDE GRUDA:
Dear Teacher,
The activity that I am sharing here with you is very useful in engaging students in speaking with one another. I have used it with my
students, and it worked very well. The students were very enthusiastic and enjoyed it. This activity can be used to review Wh-questions
and, at the same time, gives students an opportunity to interact and socialize with each other. It is appropriate to be applied with Grade
7 students.
To begin the activity, students are tasked with finding classmates who have things in common with
them. To assist in this conversational activity, each student is given a paper with a grid chart. Each
grid square on the paper contains a clue that helps the student form a question, in order to find out
specific information. Some sample questions might be: What is your favorite color? / Where do you
live? / How many brothers and sisters do you have? / When were you born? / What is your favorite
animal? / Who is your best friend?
First, students fill in the chart with information about themselves. Then, they move around the
classroom to talk to different classmates and find out information about them. Whenever students
find someone who has something in common with them (the same answer to one of the grid clues),
they write that person’s name in the corresponding square, underneath their own answer. To help
students interact with as many people as possible, students must be informed that a different name
should be used for each square. Finally, the first student to completely fill the chart with different names says, “Bingo!” and wins the
activity. Alternatively, you can stop the activity after a certain period of time, and check who has filled in the largest part of the chart.

Favorite Color
You:______
And:______

For more information about this activity, see Games for Grammar Practice by Maria Lucia Zaorob and Elizabeth Chin, Cambridge University Press, 2001.

BLERTA SHEHU:
Dear Teacher,
If you teach in a classroom with a large number of students, you can divide them into groups of three. If it is just the opposite (your
classroom is not large), you do not have to divide the students in groups. I usually use this game with my students to review the irregular verbs or match collocations, but it is pretty useful for organizing speaking activities, as well. Moreover, this activity can be
organized with minimum resources, and teachers can prepare the cards in advance.
If you want to organize a speaking activity related to sports, for example, you can create worksheets using sports vocabulary and
cut them out into individual cards.
Connections:
EFL Speaking and Memory Activity—Grades 6-9 and 10-12
The activity can also be adapted for lower grades.
Procedure:
All cards should be spread across the table, face down. The first student turns over two cards. If the student can say how the two
cards are similar in some way, he/she can keep the cards and score a point. For example, if the two flipped cards contained the words
basketball and football, the student could say that both sports involve running. Each explanation can only be used once during the
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game. If the student cannot find a connection between the two cards, he/she turns both cards back over, keeping them in the same place.
Then, the next student takes a turn, and so on. The student with the most points at the end of the game is the winner.
If you divide students in groups of three, give out one set of cards to each group (it is better if each group has cards with words for
different sports). Each group member takes a turn to flip over the cards and think of a similarity. After the first person in the first group
takes his/her turn, the next group goes.
When all groups have finished, you can discuss some of the similarities that they stated.
Moreover, the same cards can be used for a follow-up activity. The students can play this game again, but from a different perspective.
Follow-up Procedure:
Have the group (or groups) spread the cards across the table, again facing downwards. This time, students should try to find pairs
of cards that use the same verb. For example, a person “PLAYS” both football and tennis. If students find a matching pair, then they
keep the two cards. If not, the cards are turned back over. The student with the most cards at the end of the game is the winner.
Below is an example of words that could be written on the cards:

This activity has been adapted from: http://www.teachthis.com/images/resources/connections.pdf

HAMIDE BEGAJ:

Dear Teacher,
One Part Drawing is a great activity to strengthen students’ words-relation between body parts and clothing. You can start by dividing
students in your classroom into two teams and give each team blank sheets of paper. If there is enough space on the whiteboard, you
can use it instead of paper. The teacher says the word for a body part (either animal or human) and the first student on each team draws
that part quickly. Next, that student passes the marker (or paper) to the next team member, and then it is those students’ turn to draws
the body part called out by the teacher. This continues until each student has had a turn. At the end, the teacher chooses which team
wins according to which team drew each body part the best.
Alternatively, students can be tasked to “Draw the English Teacher”. As soon as the teacher calls out his/her first body part (for
example “Arms!”) then the first student on each team begins to draw (but not until after the teacher has called out the specific body
part). The two students who are drawing have only 10 seconds to draw the teacher’s “arms” somewhere on the paper before passing
the paper on to the next student on their team. The teacher can then call out other body parts, such as “ears”, “mouth”, “legs”, and so
on. This is a fun activity, especially with Grade Three students, who are just learning body parts. It can also be quite entertaining to
see how your students will draw you!
This activity has been adapted from: http://www.funenglishgames.com/activities/onepartdrawing.html
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DOING TTHE
DOING
HE HOUSEC
LEANING
DOING THE
HOUSECLEANING
HOUSECLEANING

Lesson length: 40 minutes
Lesson leng
th: 40 minut
es
Grade:GraEleme
de: Elemen ntary
tary
Number of
students: 25
Number of students:
25

BY DONJETË LATIFAJ
Teaching resources/materials/tools:
Photos of people cleaning the house and of the tools being used for the
cleaning
Handouts:
A jumbling tower with verbs (related to housecleaning). A verb is glued to
each rectangular block in the jumbling tower.
Sheets to test the new vocabulary (see Step 6)
Markers or chalk
Key words that the learners will use:
Cleaning: wipe, mop, sweep, scrub, dust, vacuum, wash
Adverbs of Frequency: never, rarely, often, sometimes, usually, always,
every morning, every day, every night
Objective of the lesson/outcomes:
By the end of the lesson, students will be able to:
Use at least 10 of the key words in utterances.
Identify and match words to the corresponding pictures at least 70%
introduced verbs for housecleaning.
To use the third person singular correctly in 70% of the sentences.

PROCEDURE:
Step 1 (5 minutes):
To engage students in the lesson, inform them that the topic is “Doing
the housecleaning”.
Ask the students questions about the topic, like the following:
Do you help your parents with the housecleaning?
What do you usually do?
How often do you clean your house?
Step 2 (10 minutes):
Display the different housecleaning photos on the board.
Point to each one and explain each of the different activities, such as:
“Someone mopping (or sweeping) the floor”
“Somebody vacuuming the carpet”
“Someone dusting the furniture”
After you have distributed cards (that contain words/phrases related to
housecleaning) to each group, the students match each word to its
corresponding image.
Read the words out loud again and ask students to repeat after you.
This way, students will be able to see how each of the housecleaning
verbs are written, hear how each one is pronounced, and recognize which
part of the house is being cleaned and how.
Draw attention to the third person he/she/it. Explain that its conjugated
verb takes an (e)s at the end. Offer students a couple of examples of
the subject*, verb, and frequency adverb; then engage students in a
question/answer time:
Teacher: What does he do every day?
Students: He mops the floor.
*It is very important include both genders—students should not hold a
stereotype that only women (mums, sisters, wives) should do all the
housecleaning.
Step 3 (15 minutes):
First, demonstrate the game: Without touching the top block, the player
should remove a single rectangular block from the tower (each block has
a verb on it). Second, split the students into two groups. Invite a student from each group to come up front and take a turn removing a block
from the tower. After them, invite up two more students (try to include
the entire class). As each student removes a block, have him/her try to
form a sentence with the attached verb. Whoever pulls the block that
destroys the tower should rebuild it. Select the best-formed sentences.
Where to find a Jumbling Tower? Visit the American Corner at the
National Library of Kosovo, in Prishtina, or look for any carpenter to make
one. It is also a game called “Jenga”.
Step 4 (10 minutes):
Distribute the handout below (or make your own). Instruct the students
to work in pairs in order to complete it. Discuss each of question’s
options and invite students to the chalkboard to demonstrate the
action of a specific housecleaning activity.
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CLEANING THE HOUSE
1. IF SOMEONE SPILLS JUICE ON THE TABLE. I ALWAYS _____ IT UP.
□ scrub
□ wipe
□ sweep
2. I USUALLY HELP MY MUM TO _________ THE DISHES?
□ sweep
□ wash
□ mop
3. SHE _________ THE FURNITURE EVERY DAY.
□ washes
□ scrubs
□ dusts
4. A VACUUM CLEANER IS USED TO VACUUM THE ___________.
□ furniture
□ rugs
□ table
5. A _____________ IS NEEDED IN ORDER TO SWEEP THE FLOOR.
□ mop
□ broom
□ cloth
6. IF YOU WANT YOUR POTS AND PANS TO BE CLEAN, YOU’LL HAVE TO _________ THEM REALLY HARD.
□ wipe
□ scrub
□ broom
7. MY LITTLE BROTHER OFTEN DROPS LIQUIDS ON THE FLOOR. SO, WE ALWAYS HAVE TO _____ THE FLOOR.
□ broom
□ mop
□ wine glass
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UNDERSTANDING AND USING ACTION
RESEARCH IN THE CLASSROOM
BY NATALIA KOLNIK
Teachers who are passionate about teaching well might enjoy conducting an action
research project in their classroom. Action research is a practical way to learn
about and improve the way in which one
is teaching and the ways in which students
are (or are not) learning.
DEFINITION
Action research, sometimes called
teacher research or practitioner inquiry,
is a way to study how well a change or
an action works in improving something
at a school (Rigsby, 2005). Practitioners
can do an action research project on their
own or with some of their colleagues, in
order to study something specific about
their school setting. The size of the project could be limited to a single classroom
or expanded to include an entire school.
Action research, essentially, means that a
teacher scientifically studies how an action—usually a different action than what
was being done before—works in solving
a problem and improving the situation
that he/she previously faced in the classroom.
DESIGN & METHOD
Dr. Leo Rigsby, who served as director
of the Initiatives in Educational Transformation (IET) at George Mason University,
in the U.S., suggested that a teacher follow
four steps when doing an action research
project: Assess the situation in order to decide what action or change will be taken,
Implement the action or change, Study the
results, and then Rethink the process and
results (Rigsby, 2005).
Frances Rust and Christopher Clark,
in their research booklet about Action Research for the National Association for the
Education of Young Children (NAEYC)
in the U.S., recommend five steps: Commit to doing the action research, Design
the study, Make sense of the experience

by examining your data and analysis, Improve your practice by making changes as
a result of the action research, Begin again
(Rust & Clark, 2009).
Both of these texts (available online)
emphasize the scientific process of designing and completing the project, as well as
the importance of the teacher’s self-reflection on the project results. A useful addition to the teacher’s self-reflection could
be to offer the students, as the project’s
participants, a chance to (anonymously)
reflect on the data and results, offer research question suggestions for another
project, and perhaps design and conduct
an action research project of their own.
There are many different ways to
design an action research study, but it is
important to word the project’s research
question carefully, before beginning the
project. First, think of what the problem
is in your classroom and write out your
question to that problem (eg. “Why won’t
my students ever use complete sentences
when they are writing in English?”). Second, try to (re)word that question so it is
simple, clear, and doesn’t contain any assumptions about the end result (eg. “What
can I do so that all of my students write
using complete sentences on their assignments?). Third, write a version of the
question that contains your hypothesis or
strategy, such as a way in which to evaluate if your action results in a measurable
change in behavior (eg. “If a sentence stem
and construction checklist is provided on
the top of each English writing assignment,
will each student write using more complete sentences than he/she did before?”)
(Rigsby, 2005; Rust & Clark, 2009).
BENEFITS
One benefit of action research is that
both the teacher and the students can benefit from the experience and the data in very
practical ways. The teacher is conducting
the research in order to improve his/her
knowledge and skill, as that classroom’s

instructor, in order that the students in his/
her classroom will (be able to) learn better.
By conducting an action research project,
the teacher can model the importance and
usefulness of following academic methods
and scientific procedures in order to learn
more about, solve, and prevent problems.
Additionally, student are an integral part
of action research; by including students
in the research process, the teacher can encourage them to see and experience how
their education, and the quality of that education, is important.
A benefit of designing and completing
an action research with colleagues is that
teachers can help each other with fine-tuning the wording of the research questions
and the project’s design, encourage each
other to stay committed and complete the
project, and then discuss their individual
reflections on the data, analysis, and process. This could be a hands-on way for a
group of teachers to try out a new teaching method they learned about at a conference, for instance.
EXAMPLES
There are many different action research projects available for viewing online, but here are just a few examples that
might interest English-language teachers,
taken from George Mason University’s
Graduate School of Education’s website
list of Action Research in Language,
Literacy, Reading, and Writing Projects
(https://gse.gmu.edu/research/lmtip/arp/
vol1/):
“Engaging Language Minority Students through the Multiple Intelligences
in Ninth Grade English Classes”
“Improving Second Language Learners’ Reading Comprehension through the
Use of Graphic Organizers”
“Individualizing Instruction through
the Writing Workshop: How to Meet the
Needs of Diverse Abilities in the Same
Classroom”
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DRITA KRASNIQI

was the chance that I was waiting for.

LAST YEAR YOU IMPLEMENTED ACTION
RESEARCH IN YOUR CLASSROOM.
COULD YOU TELL US MORE ABOUT IT?

HOW DID YOU PERSONALLY BENEFIT
FROM IT?

Well, it was a good experience. In fact, it
was one of the best, one-of-a-kind experiences that I have ever had.
For the purpose of researching my classroom practices, I was asked to have a very
specific focus, so I decided to focus on how
to teach reading. Throughout the project,
I was guided by a mentor at the university
and attended several workshops. Different university instructors presented strategies for teaching skills as well as ways to
do research. It was interesting for me to
try a new approach to teach reading and
to use research tools to see how students
were accepting my new approach, as well
as to evaluate whether the approach was
working.
Two leading research questions guided me
throughout my Action Research (hereafter
AR) journey:
What strategies should a teacher use to
help learners improve their reading skills?
HOW CAN A TEACHER APPROACH
TEACHING STUDENTS WITH DIFFERENT
LEVELS OF UNDERSTANDING?
Throughout the entire year’s work, I realised that, in order to meet students’
needs and create an inclusive environment
for students with different abilities and
English language knowledge, one of the
best approaches is differentiation. I implemented differentiation in my classroom
through the use of different strategies,
such as Pre-reading tasks, Skimming, and
Scanning.
These strategies provide suitable levels of
learning for all students: those who are
lagging behind, those who manage every
situation, and those who are situated right
in the middle.
My work during the year and all the information we received from the professors
in the English Language Department, at
University of Prishtina, enabled me, and
the other participants in the AR project,
to make a difference in our teaching. This

It took a great deal of effort and hard
work for me to reach the goals I had set
for my students and myself. In order
to implement the AR project, I had to
search for appropriate material to fit the
students’ needs, observe them, and keep
their attention all the time. As you reflect
on your teaching throughout this process,
you think, “This is not enough. There
must be something more I can do. I should
try even harder to make a little change in
my teaching.” And this is what happened:
every week, as I spent time thinking about
what I could do for the benefit of my students, I thought of new, out-of-the-box
ideas that I had not tried before.
HOW DID YOUR STUDENTS BENEFIT
FROM IT?
The students and I both really loved it.
There was a lot of hard work and joy. We
cooperated perfectly well. I accepted their
suggestions, and they were very enthusiastic about doing the activities, as if they
were changing the world and not just trying a new methodology.
In order to be sure that I was on the right
track, I gave out two, anonymous questionnaires to students, in order to gain
feedback about the effectiveness of the
new activities. The first questionnaire was
completed at the beginning of the AR
project; the second was completed at the
end of the course. Students’ comments on
these questionnaires were very positive.
They found skimming and scanning, in
particular, to be very helpful, as a new and
easy way to learn and to understand the
lessons.
WHAT WERE SOME OF THE
CHALLENGES THAT YOU
ENCOUNTERED IN THE PROCESS?
HOW DID YOU COPE WITH THEM?
In the beginning, I had doubts about
whether I was going to reach my goals,
because you never know if your students

are interested in what you think is important for them. So, very carefully, I paid attention to which topics pique their interest
and spent hours searching for materials
that would match both their ability level
and interest.
This intensive period of researching meant
that a lot more time was required of me in
order to prepare for class.
Instead of using books, I prepared different materials to fit students’ different levels.
Special attention was paid to time since
pre-reading tasks shouldn’t last long, as
skimming and scanning are rapid reading techniques. If the timing had not been
respected, then the activities would have
lost their effectiveness for students. The
biggest challenge was the fact that there
was differentiation—I had to involve and
engage all groups at the same time, despite
having students working with materials
that were different from other students in
the same class. I am very thankful to my
students who attended regularly and who
cooperated well during these activities;
this allowed a sense of joy while we tackled these challenges.
IF OTHER TEACHERS WERE TO
IMPLEMENT ACTION RESEARCH IN
THEIR CLASSROOMS, WHAT
SUGGESTIONS WOULD
YOU GIVE TO THEM?
I think that English teachers, in general,
know what their job is and so they should
always try to learn more. If you never
stop learning as a teacher, then you will
impress this quality upon your students,
influencing them to bravely try new ways
of doing things, as well. If we, the teachers,
want to cope with the short time that we
have, it is useful to search for new ways of
teaching which will make life easier for us
and, especially, for our students.
IS THERE ANYTHING YOU WOULD LIKE
TO ADD FOR OUR READERS?
Love what you do, respect the people with
whom you work, and show them that
their progress is your success.
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student-teacher corner
ENGLISH DEPARTMENT
STUDENTS AS
SANTA CLAUSE
As part of a Lesson Planning course, 35 undergraduate English
major students of the Faculty of Philology, guided by their course
instructor, have taken the initiative to deliver free English language classes to pupils from public and private schools around
Kosovo. The idea behind this initiative was to offer pupils an experience of learning about New Year celebrations through games,
songs, and crafts.
The student-centered approach was highly appreciated by pupils, who had fun and demonstrated an increased enthusiasm in
their learning. More than 17 schools and nurseries, and around
400 pupils in total, benefited from this initiative. Additionally, the
Third Year students who delivered these classes benefited, too.
For most of them, this was the first time that they delivered a
class to students. They all reported that they enjoyed this experience largely because they were able to experience and see how
happy they made pupils, most of whom experienced learning via
this interactive approach for the first time. As they say, a picture
is worth a thousand words; therefore, please enjoy looking at the
work of these students through the following pictures:

TRADITION AND BEYOND: IMPRESSIONS
FROM THE FIRST ENGLISH DEPARTMENT
STUDENTS’ CONFERENCE
BY SUELA ÇITAKU DHE ARDIAN MUÇAJ
The first Students’ Conference, entitled “Tradition and Beyond”,
was organized by English 4 course instructors in the English Department, Faculty of Philology, June 11-12, 2015. This conference was a result of an intensive work period of three months with
Year 2 students, under the guidance of Professor Blerta Mustafa.
During this two-day conference, more than 20 groups presented
findings from their oral history projects, accompanied by various,
creative final products, such as short films. Students were encouraged to explore topics that were mostly related to Albanian
traditions but which seemed to be unknown by younger generations. Topics covered the changing of traditions, looking at the
ceremony of marriage, death, matchmaking, dowry, and games, or
they focused issues such as Blood Feud, Oda, Albanian Hospital-
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ity, Handicrafts, etc. Others explored topics of a different nature,
such as looking at extreme sports, how it feels to be a minority
in Kosova, how it feels to be a refuge, etc. All presentations were
interesting and were the product of hard work.
On the first day of the conference, within each group, each
member had five minutes to present the results of his/her intensive work for the past three months. Though that might seem like
a short amount of time, those minutes felt quite long if you are the
person who is speaking in front of an audience. This experience of
speaking made me, personally, feel more obliged towards the people sitting there, since I did not want to disappoint them in their
expectations. Those five minutes comprised a legendary moment
for me, since I felt that I was doing something very important. After all, I was presenting my project. Something I had constructed
myself and not copied, ready-made from somewhere else; it was

something that I, together with my colleagues, had made by combining ideas, hard work, and dedication. “We will know if we did
well, when we hear them clapping and see them smiling,” said a
colleague of mine. After having gone through this experience, we
strongly believe that it was necessary for such an initiative to
have come from our teacher, who made us believe that we, the
students, can also present at conferences and that this is not
something exclusive to academics.
However, despite the good moments and the overall enthusiasm, we had undergone many challenges to arrive to that
moment. We had worked under the pressure of time, we had
worked intensively, we had conducted our own interviews,
we had used our creativity to construct our end product, and
we were deeply concerned about whether we were presenting our data correctly or we were misinterpreting them. So,
we played the role of student, interviewer, researcher, analyst,
presenter, actor, and even cameraman (for our video). But as
Douglas Malloch says “The stronger winds, the stronger trees.”
It is worth mentioning that, apart of all this, the Student’s Conference was highly beneficial, both in an academic and a social aspect. Academically, we gained many
(aforementioned) new skills. These skills will be helpful to
us during our studies, as well as in our future profession.
As for the social aspect, I feel bound to mention that we made
new friends. We had the chance to interact with many colleagues
and discuss issues presented by others at the conference. Most
importantly, we learned how to behave at a conference, how to
respect the people presenting, especially because now we each
know what it feels like. We learned how to ask questions, and we
also learned how to listen to people’s critiques and feedback.
Another interesting thing that we got introduced to was the
so-called ‘potluck’. We organized a potluck where each of us

brought something to eat or drink and shared the food through
conversations and networking during the break. For all of us
this was probably a new experience, where we had an opportunity to learn more about each other and about our interests.
Last, but not least, it is important to mention the end products, which each group made together and about which they
presented. We each learned so much from the other groups,
since most of the topics dealt with our culture, tradition, heritage, and the diversity of our population. Surprisingly, for most
of us, it was the first time we had heard of some of the facts
on these issues, although every day we deal subconsciously with a majority of them. I even heard a colleague of mine
commenting, “I had never known this about my city before.”
The creativity of the students is one other element that caught
everyone’s attention. There was a group that created a mobile application about lullabies as their product; another had visualized in
paintings the answers of their interviewees; others made a short
documentary.
In conclusion, the positive result of this conference was that
it proved to us that we need activities of this kind, those that will
encourage us to work hard, but, at the same time, help us benefit
from what we experience during the process. As a result of this
entire project, we gained a deeper understanding of our capacity,
our creativity, our working ability, and, most importantly, we left
the conference hall with more confidence than ever.
In the end, the general remarks of students showed that those
three months of work made them proud to see vigorous people
who were eager to succeed, who were persistent enough to navigate their duties responsibly. All of this is thanks to the teachers
who were highly supportive of our efforts and helped us discover
our hidden talents and skills.
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MY SOL
SCHOLARSHIP
JOURNEY
BY URESA HASANI
In May 2015, I was one of the many volunteers that helped KETNET organize its
annual conference. The whole experience
was extraordinary and I will never forget
it. In particular, I will always remember
the feeling when my name was called as
one of the luckiest winners of a free course
in the United Kingdom, offered by Speak
Other Language (SOL).
Travelling to the U.K. is a dream come
true for every English major student.
Without a doubt, I am very lucky to have
had the opportunity to achieve this dream
in my final year of studies. I am convinced
that the knowledge and experience I
gained will guide my future decisions and
growth as a novice English teacher. Initially, I visited London; it was an exceptional
place and I was amazed by its architecture,
by the people I saw, and those with whom
I talked. The rest of the visit was filled by
the training, which took place at the SOL
school in England, North Devon, in the
city of Barnstaple.
In SOL I had two amazing teachers
named Fiona and Mark. Fiona and Mark
taught me a lot about how to teach my
future students; they taught me skills that I
will immediately be able to use in my classroom and they provided me with great advice. What made the stay even more memorable was meeting people from different
places. When I was introduced to the other
participants in the course, I realized that I
had many things in common with them: a
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love for the English language and a love
for teaching. Throughout the journey, I
was very enthusiastic about the things that
I was able to experience there.
Every day was challenging, but also
very interesting. The days of the course
were well planned. Each day was connected to the one that followed it, each
one building upon the previous ones. It
was also clear what were our responsibilities were as participants. One of the most
interesting things for me was to reflect
on the things I learned, saw, and felt. For
example, whenever we visited new places, we were required to reflect on what
we were seeing and share those thoughts
and feelings with others. Some of the most
special places that I visited, and which
encouraged my self reflection, were the
municipality of Barnstaple , its wind farm,
and the Eden Project.
Firstly, we visited the municipality of
Barnstaple. I met interesting people who
were working there and who were kind
enough to share with us the history of
Barnstaple, as well as the history of the
municipality. Their municipality was very
special and different from the others. What
impressed me the most was how they prioritize the preservation of their history
through architecture, art, and literature.
ext, we visited the ‘wind farm’, which
was an amazing place to see. There we
talked about how the energy is produced
in England and about the benefits gained
from wind farms. The visit really made me
think about home, where we stand and
where we should be going in regards to
energy production.

The Eden Project, which is referred to
as the largest indoor rainforest, was such
a tremendous place and I would highly recommend it to anyone who has the
chance to visit it. The Eden Project is considered to be the 8th miracle of the world,
and I feel privileged and happy that I was
among those people who visited it. While
there, we had the opportunity to see the
most special trees from around the world.
However, the thing that left me speech-
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The art of teaching is
the art of assisting
discovery.
Mark van Doren

less was the dinosaurs; even though they
were not real, they looked like it! The visit
will long remain in my memories, and the
work of people in this project will always
amaze me.I found the whole experience to
the U.K. to have been an incredible one.
During the course, I learned a lot about the
most current trends in teaching. Knowing
people from different parts of the world
and asking and sharing different experiences with them made me look at life

differently, and it inspired me to be more
open-minded. I am very thankful to my
teacher Blerta, who encouraged me to be
part of the group of wonderful volunteers
at the KETNET conference. If I hadn’t taken this opportunity, I would have not had
so much fun at the conference, and, what
is more, I wouldn’t have had the chance to
be the recipient of such a prestigious scholarship. Lastly, I thank the SOL school for
making this dream come true.
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“YOU HAVE MADE IT TO A
QUARTER OF A CENTURY!”
The 25th International Association of Teachers of English
as a Foreign Language (IATEFL) Conference in Budapest

BY FAZLI RREZJA
Due to the support of the U.S. Embassy’s Regional English Language Office
(R.E.L.O.) in Hungary, I was able to attend the 25th International Association of
Teachers of English as a Foreign Language
(IATEFL) Conference in Budapest. Attending this conference, entitled “Looking
Forward, Looking Back”, was a great experience for me.
The journey to Budapest from Prishtina is only 896.6 km, but it took me
a whole day to get there by plane! After
having landed in Budapest at 20:30, I was
tired, but that feeling soon turned to happiness when I received a message from
Nora Tartsay, the President of IATEFL
Hungary, inviting me to join several other
presenters for dinner at Café Vian Gozsdu.
Located in the former Jewish district, the
Gozsdu passage is a beautiful area, full of
cafes and young people. So, my exhausing
day of travel ended with drink and conversation with English teachers from different countries.
‘Grow strong, grow together’
IATEFL-Hungary hosted a very successful and resourceful ELT conference.
The location was pleasant, the people
were kind, and the presentations were excellent. The Conference organizers and
student volunteers were always busy and
active, working to make the conference
run smoothly. As one member of the Conference’s Organizing Committee stated,
“We help our members with their professional career. We build our community
and we plant trees; hopefully we’ll grow
strong and grow together.”
Fruitful presentations, plenary talks,
and panel discussions
Nearly one hundred presentations,
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plenary talks, and panel discussions were
offered at the conference, so it was impossible to attend all of them. However, I will
try to summarize the sessions that I was
able to attend and share about the things
that impressed me the most. Enik Csomay,
Professor of Linguistics at San Diego State
University, spoke at the opening plenary.
She talked about lexical verbs in English
and illustrated how teachers and students
can benefit from using a large body of
texts to answer questions about grammar
and vocabulary.
Hearing from experienced teachers is
always helpful, so I went to the Gólyavár
building next, to take part in a teacher
training panel discussion on the past and
the future of teacher training. Giving personal opinions, each panelist evaluated
the current situation and considered options for the future. In the afternoon, Alan
Maley, former IATEFL president, reflected
on the topic “The Eternal Triangle—Past,
Future and Present.” He reviewed major
developments that have occurred in English Language teaching since 1960. He
explained that an historical perspective
is useful and placed emphasis on Danish philosopher Kierkegaard’s quote that
“Life must be lived forward but can be
only understood backward.”
Another motivating presentation came
from Adelina Holmes, whose session was
titled “Mirror, Mirror: The Impact of Culture on Reflective Practices.” She showed
examples of how the cultural background
of a teacher or student can affect their responses to reflective practices.
It is also worth mentioning Ádám Nádasdy’s plenary talk “Phonetic transcription—curse or blessing?” He pointed out
some cases where distortion is scientifically justified and noted recent developments

and innovations in representing English
pronunciation in dictionaries.
Two other useful sessions that day included “Teaching with TED Talks: Creating your Own Lesson with TED Ed” (ed.
ted.com), presented by Margarita Kasior
and Dimitris Tzouris, and “Conducting
an EFL Mobile App development event”,
in which Nora Tartsay and the Croatian
team shared their experiences through an
interactive talk.
“Getting older…getting wiser”, by
Jane Revell, was closing plenary. She made
us think and laugh, and she gave us many
ideas to take back home and use, both inside and outside the classroom.
In addition to attending various ses-
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We do not
learn from
experience,
we learn from
reflecting on
experience!
John Dewey

sions, I was pleased to be able to present,
together with Timea Tiboldi, an English
Language Teacher from Eötvös Loránd
University, and George Chinnery, the Regional English Language Officer with the
U.S. Embassy in Budapest. Our presentation aimed to share experiences from
two aspects—that of English language
and Journalism—and about a blended
pilot course called “English for Journalists.” From July 2014-2015, this course
was developed in Budapest by R.E.L.O.,
the U.S. Embassy, and Voice of America,
with support from the coordinator, Professor Maggie Sokolik, at the University of
California, Berkley. This project involved
ten course developers, from different Eu-

ropean countries (Belarus, Bosnia, Hungary, Kosovo, Latvia, Macedonia, Romania, Serbia, Slovakia, and Ukraine), who
worked together to develop and implement the course for ten weeks. Students
enhanced their knowledge about English
language skills through Journalism and
increased their knowledge about Journalism skills through English language. At
the end of the course, one exceptional
student from each country (including one
from Kosovo) was offered a fully funded,
two-week internship at Voice of America
in Washington, D.C., in Fall/Winter 2015.
A truly vibrant atmosphere
For three days, this wonderful conference also contained an exhibition area

where teachers could check out the latest
ELT publications. There was a Nostalgia
Room where participants who had never
been involved in IATEFL activities could
find out about past activities. The conference was full of raffle prizes, too, including
a trip to Palma De Mallorca for the CITA
Conference, two places for SOL teacher
training course, attendance at a training
course in Malta, and many more.
Social events always bring joy and
rhythm, and the Conference’s Steering
Committee deserved a standing ovation
for a surprising performance with their
comedy show. Delicious pizza was offered
by R.E.L.O. There was the Silver Amazing Jubilee Party where English teachers
danced at the Könyvtár Klub, a club where
books were hanging from the ceiling.
The conference was filled with a truly
vibrant atmosphere, and I am so grateful
to have met wonderful English teachers
from different countries: Beate, Agnieszka, Beatrix, Ilona, Zita, Marcin, Zsuzsa,
Yeo, and so many others! Attending the
conference provided me with a welcome
distraction from the routine of everyday
work, and the experience sparked motivation within me to bring new ideas into my
English teaching world.
Twice I have traveled to the beautiful
city of Budapest, known as the “Pearl of
Danube”, on study visits, and I tremendously enjoyed visiting places like Castle
Hill, the Opera House and the National
Gallery, the Baths, Ruin Pubs, the Jewish
Quarter, etc. This trip, as a presenter in
IATEFL, was just as enjoyable, if not more
so, and I would strongly recommend every
English teacher consider this Conference
as a must-do for their professional development in ELT world.
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5TH ANNUAL KETNET CONFERENCE:
“The Challenges and Opportunities of Teaching English in the Age of Globalization”
BY ELVIRE CANZIBA
The 5th Annual KETNET Conference, titled “The Challenges and Opportunities of
Teaching English in the Age of Globalization”, was organized on May 29-30, 2015,
in Prishtina, Kosovo. It brought together
English teachers and students from both
the private and public sectors of Kosovo, as well as regional and international
educators. All gathered with the goal of
sharing their experiences, expertise, and
gaining new knowledge in teaching and
learning skills. More than 300 participants
attended the conference, and they hailed
from Kosova, Albania, Macedonia, the
U.S.A., the U.K., Hungary, and Serbia. The
variety of presentations and workshops
available throughout the two-day conference explored various challenges and
opportunities for those who are teaching
English in this Age of Globalization.
DAY 1: FRIDAY
The pre-conference event (a teacher-student night) started very enthusiastically, in the Amphitheater of Faculty of
Philology at the University of Prishtina,
hosted by the KETNET President, Blerta
Mustafa. She welcomed Second Year students, who were presenting at a conference
for the first time. The first three presentations predominantly focused on topics related to Albanian traditions, such as Blood
Feud, Dowry, Oda, with the fourth one titled “Being a Minority in Kosova”. All of
the presentations impressed the audience,
who asked many questions regarding the
first-hand research that students had made
about these topics. Other Second Year
students presented films they had made,
and in which they were actors. One of the
groups had re-made Pride and Prejudice
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whereas the other portrayed James Bond.
A translation of the movie The Croods
from English to Albanian led to a fruitful
discussion in the field of translation. At the
end of the pre-conference event, Kosovar
and Serbian students read stories they had
written. Through those stories, they transmitted their passion and talent for writing,
as well as their creative and empathetic
imaginations.
After the presentations finished, attendees were taken to a special area where
the Conference volunteers served a potluck. The potluck was made possible by
Conference organizers and some presenters who had prepared a variety of food,
including the traditional Kosovar specialty
flija. For some of the international attendees, it was first time they were able to eat
it and their happy faces confirmed to us
just good flija is. While attendees tasted
the different dishes, students of the English
Department at the University of Prishtina
shared various, creative poster presentations with the participants. Two to three
students stood close to their posters and
participants who were interested in more
information were able to ask them questions.
Finally, the pre-conference event ended with more conversation and laughter
while enjoying a very delicious cake decorated with KETNET’s logo.
DAY 2: SATURDAY
The final day of the conference started very energetically. The main hall of the
Faculty of Philology was full of people
waiting in the line for the registration. In
the main hall, the vendors and conference
promoters had set up their booths: SOL
(Sharing One Language), Sidi Education,
AAC (American Advising Center), The In-

ternational Bookshop-EC, and RELO. The
second day of the conference commenced
with the welcoming speech of KETNET
president, Blerta Mustafa. Her words
were powerful and inspiring for teachers
in the audience. Nathan William Meyer
followed, offering a fantastic presentation
titled “Reimagining Classrooms: Bringing
together the flipped classrooms, peer-topeer teaching, and everyday technology
in an area of globalized education”. After this great speech by Nathan, a coffee
break of 30 minutes gave participants a
chance to get to know each other and network with one another.
Presentations of all kinds commenced
after the break. Multiple sessions were
taking place simultaneously throughout
the day, and teachers were zealously selecting presentations that would be of the
most use to them.
At the end of the day, all participants
came together in the Red Hall, where Bradley White delivered the final presentation,
about Differentiated Instruction. Attendees listened very attentively and their faces
showed their interest and engagement in
the presentation, even though it was the
last presentation of the Conference.
KETNET Conference Sponsors offered
many teaching resources for the raffle. The
raffle also contained two RELO grants
to attend regional conferences, valued at
100 Euros each, and two teacher-training
scholarships, one being a two-week training in the U.K., sponsored by SOL.
In conclusion, the KETNET conference was a marvelous experience, one
which provided me with professional and
personal growth.
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MAKING TEACHING COUNT:
A KETNET Scholarship Recipient’s Report on the RELO Conference in Albania
BY RINA SELIMI
EGZONA MEHMETI
November 21-22, 2015, in Vlorë-Albania,
the 1st ELTA Regional Conference took
successfully took place.
Teachers from different regions, regardless of age or experience, were brought
together by this two-day conference. Under the conference title “Making teaching
count”, participants were provided with
many techniques for improving teacher
instruction and student involvement and
collaboration. The Conference also aimed
to help build teachers’ confidence, as a
necessary prerequisite in building student
independence and freedom in knowledge

acquisition. To encourage participants to
embrace innovative methods, practices,
and tools, a wide range of researchers and
educators gave workshops and plenary
sessions. The presenters discussed their
research findings and incorporated their
own personal teaching experiences into
the presentation, as well.
This conference brought together
educators, professionals, and students,
offering them all information about a
variety of techniques and methods.
Undoubtedly, everyone was enriched in
this professional training.
Personally, as novice teachers, being able to attend this conference was
a very enriching and worthwhile experi-

ence. We feel honored and fortunate for
having been participants in a conference
where speakers such as Daniela Clarke,
Fannie Daou, Mark Andrews, Cristin
Bleess, Vasso Dimopoulou, Charles Warner, Fitore Sulejmani, John Jaques, Elsa
Sheqi, Josilda Papajani, and others offered such a vast array effective teaching
training.
Our deepest gratitude goes to all of
those who made this conference and our
attendance possible. This experience
provided us with the opportunity for
enrichment and exchange. Last, but not
least, we would like to thank all of the
conference educators and presenters for
being such an inspiration to us.

an interesting analysis of differences between native and international speakers
of English. His presentation was followed
by George Kokolas, also a plenary speaker, who shared his views on how creative
thinking leads to effective learning. The
following day, we had the chance to attend
two other plenary sessions: William Martin’s “Our Role in the Most Honorable
Profession” and Fitore Sylejmani’s presentation of “Things I Would Do Differently.”
As one the many speakers at the Conference, I had the opportunity to present
on “Evaluation, Assessment and Testing
for Young Learners.” In my presentation,
I spoke about considering how students
may see assessment and testing as intimidating and stressful. I emphasized the importance of building a positive classroom
atmosphere, followed by a demonstration

of some different assessment methods for
the teachers in attendance.
Apart from attending workshops and
plenary sessions, we had the chance to socialize and network with other conference
participants. We were invited to a delicious dinner, followed by a great party and a raffle prize event. We danced,
met new friends, and had a lovely evening. What is more, most of the teachers from our group were lucky enough
to win different books as prizes.
After giving our feedback of the
Conference, we received certificates
of attendance and/or presentation. We
thanked the organizers and left Shkodër happy to have been able to attend
the Conference, learn new things, share
experiences, and—most importantly—enjoy the feeling of being a part of a larger
teaching community.

1ST ELTA
REGIONAL
CONFERENCE
IN SHKODËR
BY VLORA DUSHI
On the 2nd of October, I, along with eight
English teachers and two Peace Corps Volunteers, started our journey to Shkodër to
attend the first Regional ELTA Conference.
Upon our arrival, Mr. Ymer Leksi, the
president of ELTA, greeted our group and
guided us towards the main hall. Shortly
after, Mrs. Fitore Sylejmani began the conference with her commencement speech,
which was followed by short speeches
from Peace Corps representatives, Conference supportive staff members, and me, as
a KETNET Branch President.
Being able to attend the plenary sessions and numerous workshops made it
possible for us to gain new information
on various aspects of teaching. Zoltan
Rezmuves, the first plenary speaker, shared
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ACCESS LAND:
A WORLD OF WONDERS
BY MENSURE JASHARI & ARBNORA JAKAJ
It has been two wonderful years with especially bright and vivid students with
ACCESS Gjilan. And just as Access Gjilan,
ACCESS Dardane keep surprising us with
their brilliant ideas and openmindedness.
For the ones unfamiliar with this program, ACCESS is a two-year program organized by the Department of Education
in Washington DC, locally funded by the
U.S.Embassy and implemented by KETNET. In this report you will be getting detailed information about three interesting
and fun activites ACCESS students underwent so far: The Book Fair; The Thanksgiving; and The New Year.
THE BOOK FAIR
To encourage critical thinking, we
asked every student in a group to read
two to three chapters of a book, in our
case- graded readers. While reading, they
would receive a worksheet where they had
to write some of the main characteristics
of the book such as characters, the plot
and its message as well as visualize the
story by drawing. After finishing reading
the chapters and the worksheets they hung
them on the wall and each group chose a
representative. Subsequently, each group
walked around and listened to the presentations about those books, took notes and
decided which book they would be the
most interested to read.
THANKSGIVING
We had various thanksgiving- themed
activities at the American Corner Prishtina. Having in mind that the food has an
important role when celebrating Thanksgiving, we had the children prepare some
of the food themselves such as: beautifying the cookies and preparing salads.
In order to make it even more authentic,
we ordered turkey instead of our regular
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lunch food.
In between the snack/meal sessions,
the students were engaged in various activities. Initially, they watched a video
on thanksgiving called “Charlie Brown
Thanksgiving”. While watching it, they
had to focus and after a couple of minutes, they would report on what had happened. Then, they predict the next scene.
This went on until the end of the video,
with the teachers stopping the video when
they saw it useful to do so and repeat the
process or reporting and predicting.
Finally, students were asked to cut paper in the shape of their hands and then
write about the things they were thankful
for in each of the fingers. As a follow-up,
with their eyes closed the students would
take turns trying to place the tail on the
turkey which was hung on the wall. To
end this wonderful day, the students participated in a “thanksgiving scavenger hunt”.

“True teachers are those
who use themselves as
bridges over which they
invite their students
to cross; then, having
facilitated their crossing,
joyfully collapse,
encouraging them to
create their
own.”
Nikos Kazantzakis
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For most of them it was a first-time-experience, yet it was so exciting that they were
all competing so hard to be winners.
THE NEW YEAR IS COMING
TO DARDANË!
Since it is all about fun and celebration, it was impossible to feel any different.
This time the ACCESS students came to
school with no idea of what was about to
happen. They were not aware that KFOR
members would come and celebrate New
Year’s with them. As a get-to-know activity, the KFOR soldiers decided to form a
circle and have everyone introduce themselves. After introductions, the KFOR
played musical dance with the students.

While the music kept playing, participants kept dancing. When the music was
stopped, everybody had to freeze. The music was stopped at unexpected moments in
order to make it more challenging for the
participants.
Next, they would be divided into
smaller teams to decorate the classroom
and make gingerbread houses. You could
clearly see the enthusiasm of the students
while some were blowing balloons, some
of them thinking of where to hang the
lights, while others brainstorming ideas
on their gingerbread homes.
After that, they all gathered and in
pairs talked about the New Year Resolutions. In this activity, they had to think

of what activities they promise to do for
themselves, their families, and society in
general. They wrote their resolutions for
2016 in sheets of paper and then they
were put in a box which will be opened in
the middle of the year to discuss to what
extent Access students have kept their
promises, and what they would have to do
in case they have not.
Finally, we had the countdown, congratulated one another and wished each
other a prosperous year.
Having described the above activities
it is no wonder that we as ACCESS teachers feel blessed to have been given the opportunity to work with such a wonderful
group of students.
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short activites

ENERGIZER
BY ERZA MEHMETI
This is a simple way both to teach and energize your students, and it takes up to 10
minutes to be completed.
All you need is a box (or anything
inside of which you can place things).
Tell students to take a piece of paper and
write one word on it (e.g. a name of an
animal). After everyone is finished writing, place all those papers inside the box.
Ask
class

a

simple

(e.g.

What

question
is

to

your

the

name?).

Let a student come and choose one
paper to read and use to answer the
question (e.g. “CAT”. My name is CAT.)
Continue asking questions from your list
(prepared in advance) and/or allow the students to come up with questions.
Have fun!

CLASS:
3+

THE ALPHABET GAME
BY VALERIA DALIPI

TIME:
10 MINS

MATERIAL:
BOX, PAPER

be done as a charades game, as silently as
Recently, I conducted a short class activity

possible, while the other groups guessed

with a few new English language learners in

the verb they were acting out. The expres-

the 3rd Grade. The students were divided

sion on the students’ faces clearly demon-

into groups of three, but, depending on the

strated that this was their favorite part of

class size, groups can be as small as two

the activity.

students each. Each group of students

Doing hands-on activities, such as

were provided with a tin board and a bag

this, with magnetic letters, greatly assists

of at least two sets of magnetic alphabet

student learning. Magnetic letters are ap-

letters.

propriate for preschoolers and young learn-

The students were first instructed to

ers, and they are excellent for kinesthetic

work with the other students in their group

learners. This type of learning puts their

and arrange the magnetic letters into

senses into play and raises questions in

words that were verbs, and then stick the

their head, too. Regardless of how these

verb words onto the tin boards. After that

letters are used in class activities, they will

five-minute activity was completed, each

reinforce spelling, letter recognition, and

group then had to act out each of the verbs

vocabulary skills.

that they had constructed and placed on
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their boards. This part of the activity had to
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“BY THREE METHODS WE MAY LEARN
WISDOM: FIRST, BY REFLECTION,
WHICH IS NOBLEST; SECOND, BY
IMITATION, WHICH IS EASIEST; AND
THIRD BY EXPERIENCE, WHICH IS THE
BITTEREST.”
CONFUCIUS
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